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Without a community of care, we
cannot care for our communities. Webs of
care have long shepherded our building of
solidarity with one another to foster endur-
ance during our most difficult times. This
solidarity building and flow of reciprocity
in webs of care as defined by the concept
of comadrismo is what strengthens us to
endure and fight back. Barragan Santoyo
& Perez (2023), explain that comadrismo
describes the relationship between

and that women use their lived experienc-
es to build community and trust while tak-
ing care of each other. We extend this spir-
it of comadrismo to describe the webs of
care we develop to resist current attacks
on our communities. In addition to the
presence of federal law enforcement agen-
cies which racially profile and violently kid-
nap and sometimes disappear members of
our communities, we are experiencing a
top-down hegemonic xenophobic distrust
in education, in educators, and in critical
thinking, coming from a place of fear and
racist ideologies often masked in Christian
conservatist ideals (Miller et al., 2023).
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It is movements like the Civil
Rights Movement, A Day without Im-
migrants, and other grassroots move-
ments such as the recent resistance as
response to the attacks on our educa-
tional system and our immigrant com-
munities which ultimately define gen-
erations. Indeed, our response to these
racist and ill-informed attacks fueled by
the current sociopolitical turmoil will
continue to inform generations to come.
Public K-12 schools were created to be
institutions for learning for our youth
to become informed participants and
contributors to society as they begin to
develop their identities; whereas insti-
tutions of higher education have his-
torically served as vessels for liberation
in learning and self-expression, self-ex-
ploration, and finding one’s purpose.
Schools and community spaces attempt
to insulate young people from the toxic
political landscape we are experiencing
as well as prepare them for it, but this
work has become increasingly difficult
to navigate in a climate that criminalizes
this very work. Our young people will
inherit what ultimately becomes of our
institutions as a result of this tension.

It is through the webs of solidarity
which we form with colleagues, families,
and community members, that we can
find the strength to resist, fight back,
and ultimately change the trajectory of
our generation. This journal has created
its own web of care as it brings into dia-
logue/didlogo the perspectives and lead-
ers who shape our educational settings:
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students, teachers, counselors, research-
ers, practitioners, and community mem-
bers. In this issue, juntos, we want to ex-
tend the ideology of comadrerismo, to
harness its spirit and attempt to describe
our newly created realities by webs of
care, endurance, and solidarity which folks
are creating to resist the ongoing assaults
on our communities. In the following pag-
es, we highlight experiences, contribu-
tions, and tejidos across K-16 that serve as
testament to the endurance of our collec-
tive communities.

This current issue is being released
during a time when schools, colleges, and
community spaces are at a crossroads
and feeling immense pressure. These plac-
es which aim to foster liberatory experi-
ences that include culturally-responsive
curriculum, and protect free speech, de-
fend students’ rights to a free and pub-
lic education and also serve as shelters
during ICE raids to continue to live out
their purpose of being safe havens for all
students, must now do so while managing
decisions that may impact federal funding
streams. We are witnessing moments that
feel familiar to previous historical events
but are even more heightened as com-
munities of color are under attack from
multiple angles- their liberties are being
threatened at the same time as they or
members of their communities are being
violently stripped of their freedom, at the
same time as their livelihoods are threat-
ened, at the same time as there are rising
prices in the cost of living and at the same
time that their children’s access to an
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equitable education is uncertain. Yet,

we are continuously shown how in the
midst of this, our comadrismo has built a
movement of love thy neighbor, fight for
those who are living in fear, and take care
of your communities especially since we
know those in power who were tasked
with caring for us have continuously for-
saken us and are even often the aggres-
sor. Together, we are also combating the
mischaracterization of these webs of en-
durance as lawlessness though we know
these webs of solidarity are truly signs of
hope for change.

Tejidos exist because of those who
find the courage to lead and respond to
the needs of their communities. In our
schools, we see teachers tirelessly de-
veloping curriculum that addresses edu-
cational standards and explore teaching
methods that scaffold their students’
strengths, identities, and stories. There
are teachers who serve as trusted adults
when their students have no one else to
turn to as they struggle with the pressures
in their lives, and who are creating safe
spaces for learning. School counselors
are deepening the opportunities for stu-
dents to explore how moments in their
lives manifest in their academic selves,
and equipping students with skills and
mindsets that translate into behaviors
that contribute to their academic success.
College counselors serve as connectors to
resources, opportunities, and goals. There
are also higher education faculty who are
promoting collective consciousness and
preparing their students to inspire hope.



Cultural centers on campuses have
become hubs of safety and resistance
not only for students but also for their
families as well as faculty and staff on
campus. Community spaces continue
to fill the voids left by sometimes inept
and ineffective city politicians and pol-
icies that fail to provide resources for
and protect our communities. Together,
we are community members who create
webs of care and resistance—and one
without the other cannot persist.

The offerings in this issue under-
score this interconnectedness. We high-
light multicultural voices from the field,
educators, students, who wrestle with
the realities of the persecution we con-
tinually experience on campuses and off,
and develop networks of care, exemplify
comadrismo, and remind us that together
we are stronger and that it is our respon-
sibility to protect one another. The piec-
es include poetry which reflects the raw
emotions of teachers as well as count-
er-storytelling to center students’ empow-
ered voices. This issue highlights that the
educational journeys of young people on
school campuses intersect with not only
one another, but also with teachers, coun-
selors, administrators, and other campus
staff. It takes each one of us to craft the
experiences with them and the resulting
tejidos, the tapestries, would not be pos-
sible without each one of us.

To begin, in a time where innovation
in education is being hindered, Minhye Son
engages in didlogo through a collection
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of poems from her teacher education
classroom. The poems are expressions
of the essence of comadrismo - care,
community, and support - and allow
future teachers to reflect on their own
identities, their longing for justice, the
power of education, and “show a lit-
tle madness” (Gloria as quoted in Son,
2025) as they “strive to learn and im-
prove their minds” (Jennifer as quoted
in Son, 2025). They use poetry to con-
vey their frustrations, hope, dedication,
and pursuit of justice, equity and care.

Aubrey Uresti depicts a counsel-
ing group of middle school Chicana girls
as a

“Counter-storytelling Archetypes: A
School Counseling Intervention for Chi-
cana Girls” illustrates how a Chicana
school counselor helps them embrace
their own identities and utilizes count-
er-storytelling as the girls use Mexican
archetypal female characters to narrate
their own journeys. Uresti’s piece brings
two critical matters in education into
practice, creating culturally inclusive and
responsive spaces in education that are
also culturally sustaining, and fostering
student empowerment to encourage
them to show up as their authentic selves.
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Aligned to the spirit of comadrismo,
Margarita Landeros, Karla Celeste Marti-
nez, and Janet Garcia deepen this insight
into the role of the K-12 and higher educa-
tion counselors as webs of endurance with
reflections on their own work. In “Coun-
selors as Webs of Endurance in Higher
Education,” they highlight the choice one
makes to show up in service of others as
a calling and how counseling is “a practice
of love.” Together, they capture counseling
as a profession that facilitates student em-
powerment, champions success for their
students amidst uncertainty, engages in
radical empathy, and creates “visual repre-
sentations of alliance” to “foster trust and
safety the moment students walk into ac-
ademic space.” These reflections of practi-
tioners as they grapple with the reality of
a profession that means so much to stu-
dents and their families and the emotional
toll it takes on them to navigate the toxic
political climate remind us to be resilient
because the stakes are so high.

Similarly, Cristina Stephany, Alo-
hilani Okamura, and Sarah Lara, further
illustrate how they use place-based edu-
cation to integrate Hawaiian principles: pi-
lina, kuleana, and aloha. “Aloha ‘Aina and
Place-based Education as Transformative
Practice with Students from Los Angeles
Urban Schools” examines how using pili-
na, kuleana, and aloha offer students the
opportunity to reflect on their own iden-
tities by centering “alona ‘aina, a recip-
rocal relationship with place,” and Ho’ike
as a form of assessment that is culturally
meaningful for their students to develop
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their own identities. Moreover, students
were able to notice shifts in dominant
power structures and develop relation-
ships between students and their commu-
nities, and their land- a shared bond with
the community which includes the land as
part of that comadrismo.

Anna Baird extends the notion of
empowered authenticity in educational
settings that Uresti and Stephany, Okamu-
ra and Lara highlight in their contribution.

proposes two ways in which raising
collective consciousness empowers
students to deepen their connection to
their learning and their classroom com-
munity. Baird shows us how bringing
vulnerability through creative expression
in the classroom enables students to
feel safer and embrace showing emo-
tions in their classroom engagement and
assignments. She also highlights how
drawing connections between the con-
tent and relevant student experiences
further contrasts the traditional forms of
learning that reinforce patriarchal struc-
tures and impede emotional expressions
in classrooms. Classes become spaces



where students see themselves as part
of the curricula which is the ultimate
form or community care in the class-
room.

Finally, in “Preventing Bullying of
Students with Disabilities: Teachers’ Defi-
nitions of Bullying and Use of Anti-bully-
ing Strategies,” Jenny C. Chiappe and
James Koontz provide context to ways
in which teachers are defining bullying
in their classrooms and creating more
inclusive spaces. They call on educators
to meet the moment and address stu-
dents’ respective needs as they reveal
them to be not what our assumptions
of their needs are. The current socio-
political climate has attacked diversity,
access, as well as equity and inclusion
efforts that support students with dis-
abilities. These attacks have also height-
ened student-to-student harassment
and bullying in schools. Through this
contribution, Chiappe and Koontz offer
an opportunity for teachers to address
bullying in their classrooms to promote
more positive leaning environments.
They also highlight the tejido between
teachers and administrators to ensure
teachers receive training and support to
address increased bullying in schools.

As you read through the voices of
our authors, we invite you to become
part of the dialogue by extending your
thoughts, questions, reflections and
learnings onto your own work. Consid-
er how you are part of the tejido in the
educational settings around you, and
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how you can further foster communities
of care today and tomorrow. Take this
issue as our own call for us to collec-
tively

engage in comadrismo, and actively
resist the attacks on our communities.
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